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Introduction: 

This year I took over teaching a 3 Atheneum class from one of my colleagues. This was somewhere in 

March I think. I decided straightaway that I was going to deviate from the standard program, because 

I wanted to make a complete break from what had gone on before. I figured that the class might 

have a negative opinion of English and needed to be shown that it actually is a joy to learn that 

language.  

So, I focused on ´the skills´ and did a lot of very entertaining exercises with speaking, listening and 

writing English. Then, when the mood had changed into a more favourable one, I told them they had 

to read a book, and that we were going to read that book together. Assignment one: read until page 

уоΧΦ 

I had some ideas about what I wanted to do with the book (something with perspective and 

character development), but no real lesson plan. I was just going to go with the flow, in the sense 

that I wanted to decide what to do after having gone through the same reading experience in the 

same time frame. I did make one major decision though: we were going to have fun. 

The pupils really enjoyed the lessons even though not everyone enjoyed the book. At the end of the 

last lesson I told them they needed to choose their own books now and prepare a presentation using 

Prezi. Deadline: two weeks from now. Nobody raised any objections. They were ready to go. 

Although this was done at the end of Atheneum 3 I think it is suitable for the start of HAVO 4. It could 

really serve as a good kick-off for the lessons on literature in the HAVO upper school, because it 

introduces literary terms that need to be implemented in the pupils´ book reports. 

I read ´You gotta BE the book´ completely after having bought it in the summer of 2010. I actually felt 

the need to do so, not because it was required for this subject, but because ´literature´ is very much 

a hot topic at my school. When I started working in the upper school three years ago there was not 

any input to be found anywhere. Literature had died a slow death during the last couple of years 

largely due to the changes that the ´tweede fase´ had necessitated (or, at the very least, had caused 

my colleagues to think needed implementing). In the storage room that our department owns there 

are many mummified remains of what must have been the glory years of teaching English literature. I 

was told that one of my predecessors had hardly done anything else but literatureΧah, tempus 

fugitΧ . What is needed at the moment is for us to breathe some life into the old hag, and I regarded 

the book as an instruction manual on CPR. It has been partially useful in that way. 

Our assignment is to make a series of lessons on literature. I have limited the lessons on this book to 

three although four are required; four would just be one too many. I have recently developed a 

series of lessons on Romeo and Juliet too. These lessons have a very large digital component that is 

much harder to put into a portfolio like this. Still, if you should think that the basic requirements are 

not met I would be happy to tell you all about that project with the help of a laptop and an internet 

connection. I have added a screenshot of the digital content and a students´ portfolio checklist for 

that project as appendixes so you can get some idea of what is dealt with.  

 

Groningen, 23 June 2011 



Goals 
During and after this series of lessons: 

Pupils read ´A curious incident of the dog in the night-time´ by Mark Haddon. 

Pupils reflect on their reading experiences. 

Pupils are acquainted with the literary terms: perspective / characters / plot / simile and metaphor. 

Materials used: 
Haddon, Mark. ´The curious incident of the dog in the night-time´, Vintage 2004. 

Power point presentation. 

Digital board. 

 

Note: lessons at my school take 55 minutes which can be used to their full potential, because pupils 

have 5 minutes to go from one lesson to the next. Pupils are instructed they should be ready to start 

when the bell indicates the lesson has begun. 

 

  



The lessons 

Kick-off 

During the last 20 minutes of a lesson before the series starts. 

Ask.  

How do you normally choose a book? 

What are you looking for?  

What are the decisive factors? 

What clinches the deal? 

Hand out the books.  

Ask:  

´If you would have been in the library would this have been a book you would choose? Why(not)?´   

TPS 

wŜŀŘ ǘƘŜ ȰōƭǳǊōȰ ƻǳǘ ƭƻǳŘΧΦ 

Instruct: 

Write down your expectations. 

Set assignment: read until page 83. 

 

  

Opmerking [G1]: The instructions for 
the teacher are printed in bold face. 
 

Opmerking [G2]: I am going to use this 
a lot. This method has been tried and 
tested and has proved to be a successful 
and effective way to organise thinking and 
discussing thoughts in my lessons. In case 
you are not familiar with this phenomenon: 
 
T stands for ´think´. Pupils need to think 
about the answer they are going to give to 
a specific question. They need to write 
down their thoughts in key words. This is 
imperative. Also essential is that this is a 
purely individual moment. 
 
P stands for ´pair´. This entails pupils 
discussing their answers with their partner 
(i.e. the person sitting next to them) 
 
S stands for ´share´. Sometimes with two 
pairs sharing as a prelude, the answers are 
discussed plenary. 



Lesson 1 

Lesson starts. 

Ask:  

What did you think of the part you have read?  

Is there anything that you do not understand?  

Is there anything that struck you as weird?  

 

TPS 

Show powerpoint first slide: the title of the book. 

 

 

 

 

 

 

 

 

 

Is the title clear from having read this part?  

TPS 

Show power point second slide: Christopher Boone? 

 

 

 

 

 

 

 

 

Opmerking [G3]: The questions at the 
beginning of the lesson are always either 
on the digital board or on the whiteboard.  

Opmerking [G4]: Pupils need to see 
here (so it needs to be pointed out if they 
do not mention it themselves) that the 
circumstances surrounding Christopher´s 
mother´s death are weird. 



 

Ask: 

What do we know about Christopher? 

Show power point third slide: FACTS / LIKES AND DISLIKES 

 

 

 

 

 

 

 

 

 

 

 

Write down everything you know about Christopher now. What FACTS do you know? What have you 

found out about his likes and dislikes. 

TPS 

Ask:  

Christopher has what is called ´Asperger´s syndrome´. What do you know about this condition from 

reading the book? 

Instruct: 

Look at pages 2 and 3. On these Christopher points out one of the problems his condition causes. 

Are you able to identify the feelings that are expressed by the emoticons he does not recognize?  

Can you draw other emoticons that might be useful for him? 

TPS 

Instruct: 

Ask three pupils to leave the room and prepare chapter 11. One is the policeman, the other 

Christopher and the third reads the ´story´.  

The rest of the class read chapter 11 too. When finished before the three ´actors´ have returned they 

can continue reading where they have left off. 

Opmerking [G5]: Using the digital 
board and its keyboard in the hands of one 
of the pupils the class make a list of the 
things they have discovered so far.  



Pupils come back and ´act out´ the scene.  

Instruct: 

Ask one half of the pairs in the class to focus on the policeman and the other on Christopher. 

How does Christopher / the policeman view what happens. 

Whose point of view is used in this scene (and in the whole book)? 

 

TPS 

Introduce the term: first person perspective. 

Ask: 

What characteristics does this perspective have? 

Instruct: 

If there is time left: start reading the next pages. 

Homework: read until page 174. Make a list of characters you have met so far. 

 

  

Opmerking [G6]: To avoid problems 
with ´left´ and ´right´ the terms ´window´ 
and ´wall´ should be used. So the ´window´ 
half of the pair focuses on the policeman 
and the ´wall´ half on Christopher. 

Opmerking [G7]: POV is a well known 
feature of computer games! 



Lesson 2 

Lesson starts 

Ask: 

What did you think of the part you have read? 

Is there anything that you do not understand?  

Were you surprised when finding out about Christopher´s mother?  

Do we need to add things to our lists? 

 

Show powerpoint slide 4: 

 

 

 

 

 

 

 

 

 

Instruct: 

Write down the names of the characters you have come across while reading. 

Write down what you know about each of them. 

Characters can ´major´ or ´minor´ or  ´round´ or ´flat´. Do you know what these terms mean?  

If you don´t know, can you guess? 

TPS 

Instruct: 

Let´s get back to the first person perspective.  

In groups of three. Divide these roles:  

1 = Christopher 

2 = His dad 

3 = reads the parts in between. 

Start reading on page 101 ´It was 5.54 p.m. when Father came back into the living roomΧ́ Really try 

to act this out using the tone of voice (angry?, scared?) that you think fits, but also performing the 

actions that are described. So when it says ´He was holding a book in his right hand´; hold a book in 

your right hand!  

Opmerking [G8]: These are added to 
the power point presentation. 

Opmerking [G9]: This list is empty 
when the lesson starts. These are examples 
of the names the pupils might come up 
with. 



Groupwork. 

Ask: 

Did you like doing this? 

Although you see things from Christopher´s perspective can you understand how his father feels? 

Did you see the ´violence´ coming? 

 

Groups discuss this first, followed by a plenary discussion. 

Instruct: 

Write on the whiteboard: ´plot´. 

 

Assignment:  

Write down the basic story so far. It is easiest to think chronologically here. So write down what 

happens in the course of time. Keep it simple. You do not need to write perfect sentences. Just 

imagine what you would tell someone who has not read the book. 

TPS 

Instruct: 

If there is time left pupils can continue reading 

Homework: finish the book. 

  

Opmerking [G10]: One of the 
characteristics of Christopher´s condition is 
that he tends to go into detailed 
descriptions of things that interest him. 
Some pupils mentioned that they liked 
these sidetracks to the story, others told 
me they found them distracting and 
sometimes uninteresting. Are they able to 
keep track of the basic story despite these 
distractions? 
 

Opmerking [G11]: Also a term that can 
easily be introduced here. There are no 
real flash backs or flash forwards in the 
book. 



Lesson 3 
This last lesson´s main goal is to wrap things up and to focus on two literary terms that are used in 

the beginning of the book. 

 

What did you think of the part you have read? 

Is there anything that you do not understand?  

Do we need to add things to our lists? 

TPS 

Instruct: 

On the cover of the book there are some quotes from reviews written on the book. Of course the 

publisher only chooses the ones that are positive. The reviewers use adjectives like: ´outstanding´, 

´stunningly good´, ´superb´, ´remarkable´, ´impressive´, ´rewarding´ and ´exceptional´. You might 

agree or disagree with these judgments.  

 

Write your review in about three sentences using adjectives that you think are fitting. 

TPS 

Instruct: 

Let´s get back to something Christopher mentions in the beginning of the book. He says people 

confuse him because he has difficulty reading their emotions when they do not use any words and 

words sometimes confuse him because they are not used literally. People use ´metaphors´ and 

´similes´. Read pages 19 and 20 and page 22 when he describes the hairy nose of the policeman. 

Do you understand what ´metaphors´ and ´similes´ are by reading this? 

TPS 

Instruct: 

Let´s make our own similes. Finish these: 

as RED as ΧΧΧ. 

as COOL asΧΧ. 

as TINY asΧΧ 

as BIG asΧΧ 

as Χ..asΧΧ. 

TPS 

Instruct: 

Now try your hand at: 

being at school is like ΧΧ.. 

yesterday´s meal tasted like ΧΧ 

FC Groningen played like Χ.. 

Opmerking [G12]: These are added to 
the power point presentation. 

Opmerking [G13]: At this point these 
quotes are read out aloud. 



right now I feel like Χ.. 

my friend is like Χ.. 

a woman without a man is like ΧΧ 

TPS 

Instruct: 

Show that similes (often) can be turned into metaphors by leaving out the comparatives ´as´ and 

´like´. So the term REPLACES the original: 

´FC Groningen played like gods´ becomes ´FC Groningen were gods´. 

´my friend is like a safety belt´ becomes ´my friend is a safety belt´. 

These are ´figures of speech´. A writer uses these to illustrate / strengthen / augment Χthe image 

he/she would you to form in your mind. These only work when they actually achieve that goal. Here 

are some examples from stories written by pupils at an American high school.  

Read them.  

Indicate + for ´this one works´ or ς for ´this one doesn´t work´ 

Indicate J for ´funny´ or L for ´I don´t understand´ 

Indicate your favourite(s) by using !! 

 

She caught your eye like one of those pointy hook latches that used to dangle from screen doors and 

would fly up whenever you banged the door open again.  

The little boat gently drifted across the pond exactly the way a bowling ball wouldn't.  

McMurphy fell 12 stories, hitting the pavement like a Hefty bag filled with vegetable soup.  

Her hair glistened in the rain like nose hair after a sneeze.  

Her vocabulary was as bad as, like, whatever.  

He was as tall as a six-foot-three-inch tree.  

The hailstones leaped from the pavement, just like maggots when you fry them in hot grease.  

Long separated by cruel fate, the star-crossed lovers raced across the grassy field toward each other 

like two freight trains, one having left Cleveland at 6:36 p.m. traveling at 55 mph, the other from 

Topeka at 4:19 p.m. at a speed of 35 mph. Similes that do NOT work (but are very funny)  

John and Mary had never met. They were like two hummingbirds who had also never met.  

The red brick wall was the color of a brick-red Crayola crayon.  

Shots rang out, as shots often do.  

The young fighter had a hungry look, the kind you get from not eating for a while.  

"Oh, Jason, take me!" she panted, her breasts heaving like a college freshman on $1-a-beer night.  



He was as lame as a duck. Not the metaphorical lame duck either, but a real duck that was actually 

lame. Maybe from stepping on a land mine or something.  

She had a deep, throaty, genuine laugh, like that sound a dog makes just before it throws up.  

It came down the stairs looking very much like something no one had ever seen before.  

The knife was as sharp as the tone used by Rep. Sheila Jackson Lee (D-Tex.) in her first several points 

of parliamentary procedure made to Rep. Henry Hyde (R-Ill.) in the House Judiciary Committee 

hearings on the impeachment of President William Jefferson Clinton.  

The ballerina rose gracefully en pointe and extended one slender leg behind her, like a dog at a fire 

hydrant.  

The revelation that his marriage of 30 years had disintegrated because of his wife's infidelity came as 

a rude shock, like a surcharge at a formerly surcharge-free ATM.  

The dandelion swayed in the gentle breeze like an oscillating electric fan set on medium.  

It was an American tradition, like fathers chasing kids around with power tools.  

He was deeply in love. When she spoke, he thought he heard bells, as if she were a garbage truck 

backing up. Similes that do NOT work (but are very funny)  

She grew on him like she was a colony of E. coli and he was room-temperature Canadian beef.  

She walked into my office like a centipede with 98 legs missing.  

It hurt the way your tongue hurts after you accidentally staple it to the wall.  

Every minute without you feels like 60 seconds.  

The horizon swallowed the setting sun like a dog sucking an egg, but not quite. 

TPS 

Instruct: 

You have written a short review on the book. Now write one on these lessons. Start your review with 

telling the reader what you have learned. 

TPS 

Done. 

  



Appendix 
 

 

 

 

 

 

  



Romeo and Juliet Portfolio 4 HAVO 

What should be in your portfolio. Use this checklist before you hand it in: 

O front cover 

O table of contents 

O Your love story 

O Do you believe in love at first sight. Explain why (not)? 

O What SONG do you consider to be about TRUE LOVE? Why? 

O Retell the story of Romeo and Juliet in your own words 

O Shakespeare´s language: 

    O what is a ´pun´+ examples 

    O what is a ´metaphor´ + examples 

    O what is a ´simile´ + examples 

    O what is an ´oxymoron´ + examples 

O What is your favourite part/scene? Why? 

O What are your favourite lines? Why? 

O What is/are your favourite Shakespearean compliment(s)? 

O What is/are your favourite Shakespearean insult(s)? 

O Your review of the movie by Baz Luhrman 

O Did you enjoy these lessons? Why (not)? 

O back cover 

 

 

 

 

 

 

 


